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I ntroduction

Background

The provision of education to students with disabilities has been greetly affected since the passage of Public Law
94-142. Thislegidation assures that students with disabilities are entitled to an equa opportunity to benefit from
public ingruction. This assurance has been reinforced and extended through the Individuas with Disabilities
Education Act (IDEA) (1990), formerly the Education of the Handicapped Act, and itsrevison (1997). In
addition, the rights of individuas with disabilities have been sgnificantly strengthened by Section 504 of the
Rehabilitation Act of 1973 and the Americans with Disabilities Act (ADA) of 1990. These laws have expanded
the nation's commitment to the full participation, independent living, and economic sdf-sufficiency of people with
dissbilities.

In the State of Indiana, the right to a free gppropriate public education is guaranteed to al students with
disabilities. (Indiana's specia education rules promulgeted in the Indiana Administrative Code can be found under
511 IAC 7-17 through 7-31). The needs of the individua child determine what an appropriate education shall
be for that child. Boards of education are required to furnish suitable educationa opportunities for students with
disabilities based on the recommendations of Case Conference Committees (CCC).

For many students who are deaf or hard of hearing, school settings often require interpreting services in order for
them to have equa opportunity to benefit from public ingtruction. Instruction, curriculum, and related activities
that promote learning must be communicated to assure equal access to students who are deaf or hard of hearing.
In addition, interpreting services are sometimes required for students to gain access to Situations where they may
want to communicate or interact with their peers.

For these students placed in the genera education environment, educationd interpreting is the support service
which should alow the student equa access to ingruction and to the overall school experience. This support
service provides these students, their parents, hearing children, faculty, and other school personnd, with the
communication bridge necessary to alow successful participation in the educationa and socid activities of the
school.

And yet, regardless of the need, there are alimited number of interpreters available to work in educationa
settings who have the requisite interpreting skills and knowledge of the ingtructional process. This Situation was
identified by the Commission on Education of the Degf in the report entitled, Toward Equality (1988) and by
the National Task Force on Educationd Interpreting in the document entitled, Educational Interpreting for
Deaf Students (1989). In addition, these two reports describe the need for both State Education Departments
and the local education agencies to address the quadlity of interpreter services in schools today.

Sandards for Educational Interpreting
In response to the need to address the quality of interpreter services, the Board of Interpreter Standards (BIS), a

part of Deaf and Hard of Hearing Services (DHHS), a program within the Division of Disability, Aging and
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Rehabilitative Services (DDARS), a divison within the Department of Family and Socid Services (FSSA) , has
been given authority to create educationd interpreter standards to ensure that individuas who work in an
educationd setting as an interpreter are appropriately qualified. The Board of Interpreter Standards (BIS) has
established standards for educationa interpreters. The Educationa Intepreter Standard is included in an appendix
at the end of this document. It can aso be found on the DHHS website at http://www.in.gov/fssa/dhhs . It isalsoin
the State of Indiana Rules and Regulations at 460 IAC 2-5.

While these standards address the qudifications of the educationa interpreter, there is an ongoing need for the
gsandardization of their roles and respongbilities within the educationa setting. This document attemptsto do this
by providing genera guiddines regarding the appropriate provision of educationd interpreter services and the
respongbilities of educationd interpreters.

Roles and Responsihilities of the Educational Interpreter

Definitions of an Educationd Interpreter

An educationd Interpreter is an individua who facilitates communication among the deaf and hard of hearing
personsin an educationd environment through the use of techniques devel oped for communicating between desf,
hard of hearing, and hearing persons. The interpreter is amember of the educationa team, serving saff aswell
as dedf or hard of hearing Sudents, by minimizing linguidtic, culturd, and physcd bariers. Thetitle "Educationd
Interpreter” is recommended by the Nationd Task Force on Educationa Interpreting, and is intended to imply
that a person holding thistitle has specidized preparation in deafness whose primary roleis interpreting, and is
qudified to provide certain other educationa services described later in this document.

The interpreter who works in an educationd setting may be required to assume severa responsihilities:

- Provide interpretation in an educationa setting.

- Provideinterpretation outsde of the classroom.

- Act asmember of the educationd team.

- Beinvolved in non-interpreting, but educationally related activities.

There are severd different types of interpretation or tranditeration services that may be needed depending on the
communication needs of the student who is deaf or hard of hearing. The most common interpreter isthe Sgn
language interpreter. Thisinterpreter listens to spoken language messages, usualy from English, and interprets
them into a sgned language like American Sign Language or tranditerates the spoken messagesinto a code for
English. They aso watch messages produced in aSigned language like American Sign Language or a code for
English and interpret these messagesinto a poken language such as English. There are ord tranditerators who are
used by dedf individuals who use speech and speechreading to communicate. In this case, the deef or hard of
hearing individua reads the lips of the interpreter who is specidly trained to slently and clearly articulate English.
There are dso speciad communcation techniques used with people who are both deaf and blind. A desf-blind
interpreter is used by people who are blind or have limited vision and cannot hear. There are severd different
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desf-blind interpreting techniques, but most frequently tactille interpreting is used. In thisingtance the deaf-blind
individua receives the message by placing the hands on top of the interpreter's hands.

Interpreting in an Educational Setting

The educational interpreter's primary role isto provide interpretation or tranditeration in the educational
setting. Within the context of an educationd setting, the interpreter will facilitate communication and understanding
among the deaf, hard of hearing, hearing students, and the teacher and othersinvolved in the student's education.
The interpreter will aso need to provide interpretation in one or more forms. (For description of the various forms
of interpretation, see " Skills and Preparation of the Educationd Interpreter.”) In order to effectively fulfill their
primary responsbilities the interpreter will be involved in severd activities. These include:

Preparing for Class

The educationd interpreter prepares for upcoming classes by reading materidsin advance and consulting with the
teacher to know in advance the goas and objectives of the lesson, specid nuances that the teacher may want to
convey, what materials will be covered, and whether specid activities, such asafield trip or involvement in an
"untraditiona” educationd setting, such as outreach into the community or viststo loca businesses, will present
specid interpreting Stuations. The interpreter must keep current on standardized technical Sgns used in different
content areas. The appropriate standardized sign should be determined subsequently through research and
incorporated into the students and interpreters Sgn repertoire.

Assessing Receptive and Expressive Communication Skills

Under the guidance of the Teacher of Record, the qudified interpreter will assst in ng the student's
receptive and expressive Sgn language and mode use in order to judge the effectiveness of interpretation.
Furthermore, the interpreter should work with the student's teacher to keep an inventory of new and emerging
(sgned) vocabulary that will be introduced in asubsequent class. The interpreter should be able to share
knowledge about the deaf or hard of hearing Sudent's Sgn communication ability with the student's teechers.

Adapting to the Physical Setting

The interpreter, teacher, and other speakers must dways be visble to those receiving visuad communication
(American Sign Language or other forms of manua communication). Interpreters must position themsalves so that
lighting is appropriate for communication, (e.g., not in front of awindow where glare from the window may
interfere with the deaf student's ability to seethe signs). The interpreter should work with the teacher and students
to determine the proper seating of the student(s), position and location of the interpreter, and to accommodate



gpecid needs which will arise during events such asfidd trips, assemblies, public address announcements, films
and other media, parent/teacher conferences, and events off the school premises, etc.

Explaining Interpreter Role

The interpreter shares responsbility with the school administration and others, (such as the supervisor of deaf
education) for providing clarification regarding an accurate understanding of his’her role with the deaf or hard of
hearing students, hearing students, school personnd, and parents. Thisis especiadly important in a school setting
where there has been little or no experience with children who are deaf or hard of hearing or with educationd
interpreters. Clarification of the interpreter's role will do much to prevent uncertainty regarding how he or she
contributes to the educationd process. Providing in-service training to the whole school on therole of an
interpreter may assst saff in accepting the interpreter as part of the educationa team and promote the fuller
integration of the interpreter into the school community. Information on the role of an interpreter may be provided
during staff meetings, specid, announcements, one-on-one meetings, or with smple printed handouts explaining
how best to utilize the service of the educationd interpreter.

It isimportant that the point be made that the interpreter isthere to interpret for everyone, not just the deaf or hard
of hearing students - a point which may need to be reiterated periodicaly during the school year.

Pyramids of Responsibility

An overarching matter in the work of educationd interpreting isthe leve of responsihility that the sudent must take
versusthelevd of responghility that the interpreter must take for effective communication in the classroom stting.
When the deaf or hard of hearing child isin the early dementary grades, more responsibility is placed on the
interpreter regarding knowledge of the use of interpreters and effective communcation practice. As the student
progresses through school, the educationa team for the student should faciliate an increasing level of student
responsbility so that when the student reaches high school, he or she is able to advocate for his or her needs
regarding the quaity and type of interpreter he or she needs, and the student clearly understands how to use the
interpreter in the educationa setting to the best educationd advantage. [See Figure 1.]



Responsibilities Across the Grade Levels

Deaf Student

Secondary

Middle

Elementary

Early Elermnmentary

Interpreter

[Fi gure 1.] (Graphic modified from Concept created by Dennis Davino, Esther Zawalkow, and Sadie DeFiorio, used with permission from Gary
Sanderson, PEPNet Resource Center.)

Non-classroom I nterpreting

The provison of interpreting services may occur in avariety of locations outside of the "traditiond™ classroom.
These may indude:

Parent conferences

Interpreters may be asked to provide interpreting services to parents who are deaf during conferences about the
child with whom they are working, or with parents who are deaf and have hearing children who attend school.
They should be skilled in the language or code with which the adult is most comfortable. In this Stuation, it must
be made clear that the interpreter is functioning in onerolg, i.e., as afacilitator of communication, whosetask is
to ease the exchange of information, and, not as a participant, whose responsibility is to contribute the
information to the discussion. In this case, the appropriate choice would be to bring another interpreter into the
mesting, in order to avoid role confusion and the potentid compromise of the qudity of interpreting.

Testing situations

Educationd interpreters are often caled upon to interpret the language of an examination, such as a standardized
test, reading exam, or spelling test or to provide for communication needs during a student's individudized
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evauation or vocationd assessment. The educationd interpreter's role during testing Situations should be clear.
The interpreter and the evauator meeting prior to the testing Situation to discuss expectations of the interpreter
and the background of the student could facilitate this. It isimperative that the interpreter, ingructiond staff, and
adminigtration work together to ensure fairness both to the student and to the testing instrument. For example,
when adminigtering a spdlling test in the traditional manner, the teacher ordly pronounces English words and
students listen and record answers in the appropriate boxes. When interpreting for adeaf or hard of hearing
child, the interpreter hears the words and produces a sign for the student. Some signs, however, are based on
fingerspelling and can possibly create a Stuation where the answer is given viathe interpretation. The purpose of
the test might then be compromised. When providing interpretation as atest modification, care should be taken
to conform to the requirements of particular tests and not to affect what the test is intended to evaluate.

Discipline of students

Because of the proximity of the educationd interpreter and the student, the educationd interpreter may be
involved in Situations that need disciplinary action. 1t would be helpful for both the teacher and the educationa
interpreter to establish amechanism for dedling with these Stuations a the beginning of the school year. At this
time, dtrategies to address behavior that may require disciplinary action could be jointly developed. The teacher
and the interpreter could then implement a plan to address a sudent's classroom management needs, behavior
expectations, and discipline.

Generdly, the educationd interpreter would not be involved in disciplinary action involving a child's misbehavior.
Thiswould cloud the perception of roles, compromise the sudent-teacher relationship, and, dso, drain the

rel ationship between the student and the interpreter. In Stuations where the student is misbehaving toward the
interpreter, the interpreter may then need to respond directly. The educationd interpreter may aso be asked to
facilitate communication in disciplinary settings involving the teacher or other saff. In thiscasg, it is possble that
the anger the student may fed at the punishment, especidly during the dementary years, may be focused on the
interpreter rather than on theindividua dictating the punishment. It isimportant that the child understands clearly
the roles of the various professonds, and that the person providing the punishment and the interpreter
understands these dynamics.

Supported work and internship settings

In vocationd or adult services settings, the interpreter may be asked to facilitate communication in on-the-job
Stuations on or off the school premises. Although the interpreter may be working as part of an educationd team,
he /she will be specificdly responsible to assst the student in meeting communication needs.

In such settings, ajob coach rather than an interpreter may advocate for the deaf worker. The job coach develops
drategies for on-the-job communication, helps train the prospective worker and educates staff about the disabled.
The roles of ajob coach and an interpreter should be clarified to those involved with the student before awork or
vocational experience or training begins. While a person who serves as a job coach may be an interpreter in
another setting, the role must be clearly differentiated in the vocationa environment.
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Counseling situations

When students who are desf or hard of hearing receive counseling, an educationd interpreter may be needed. In
counsdling situations that deal with socid or emotiond issues, the Indiana Interpreter Certification Code of Ethics
should be consulted. In these counsdling sessions, the role of the interpreter is clearly that of a communication
facilitator only. Both the counseling professiona and the interpreter should work to insure that confidentidity is
carefully observed, and that the child's classroom interpreter should not be present if the child needs to discussa
problem involving the interpreter. For example, the child may be experiencing difficulty adjudting to the
interpreter's persondity or may be criticd of the interpreter's sign language skills. Thistype of stuation would
require the use of another noninvolved interpreter.

Special Stuations

Specia dtuations may be defined as those educationd Stuations that take the student and the interpreter outsde a
typica school environment. These may include: driver education classes, fidd trips, and involvement in community
activities or Stuations related to employment or college activities. These Stuations may require different kinds of
arrangements and congderations. For example, should an interpreter accompany a student during *on the road”
segments of driver education classes? What are the safety congderations inherent for visible communication in the
moving vehicle? How may the educationd interpreter assst in planning for Situations that benefit the student
outside of school, such as when meeting with a prospective employer or exploring college community
opportunities? Strategies for dealing with speciad situations should be developed on a case-by-case basis to meet
the student'sindividual needs.

Member of the Educational Team

The educationd interpreter should have the opportunity to participate as a member of the educationd team. In this
context the educationa team is comprised of agroup of teachers, supervisors, school staff, and others who are
directly responsible for the educationa program of the student for whom the interpreter delivers services. An
educationd interpreter's responghbilities are likely to vary from one work setting to another and should take into
congderation the kinds of levels of preparation and experience that the educationd interpreter brings to the task.

However, as a member of the educationa team, educationd interpreters should be able to participate in severd
activities based on their Kills, such as:

Planning with the student's teacher(s) or other support staff.
Participating in student conferences, and
Meeting with the Case Conference Committee.
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The team Stuations described above, involve an interactive process based on joint andysis and problem solving.
The educationd interpreter could contribute to and benefit from this experience. Asamember of the educationa
team, the interpreter may be able to contribute specia expertise, such asinformation on the student's
communication competencies and needs, and general knowledge of the student. In addition, the educationa
interpreter will learn information from the team experience, which will be hepful in the interpreting task.

The success of the educationd interpreter may depend as much on his or her ability to work cooperatively with
adults and children as on interpreting skills. A collegid relationship with other professonds and willingnessto
share responsibilities can be the basis for successful team operation. 1n addition, administrative understanding and
support of these relationships would create an aimosphere for collegid relationships to develop and grow. A
description of various interactive relationships that an educationd interpreter may be involved in follows.

Educational Interpreter and all Teachers

The relationship between the teachers and the educationd interpreter is an important one. All are professonds
working as part of ateam to ensure the most appropriate education for the student.

Educational Interpreter and the Regular Education Teacher

The relaionship between the educationd interpreter and the teacher is of primary importance. Having another
adult in the classroom may cause some anxiety for teachers who are not used to providing ingtruction with other
adults present. Teachers may regard it as diminishing their authority & first, but over time, most come to vaue the
assistance, which the interpreter provides, and become comfortable with their presence. Periodica planning
meetings are essentid to ensuring optimum effectiveness.

Educational Interpreter and the Teacher of the Deaf

Teachers of the deaf must draw upon their expertise in order to provide in-service training for staff and hearing
sudents aswdll asingructiona srategies and delivery sysemsfor deaf Sudents. The interpreter may assst the
Teacher of Record to ingtruct deaf, hard of hearing, and hearing students on how to use the interpreter. This may
be especidly important in the dementary grades.

Teachers of the deaf should have knowledge about the implementation of support services, they may be called
upon to coordinate interpreter services, i.e., to hep devise a schedule and ded with logistics. The coordination,
however, depends on the success of this constant feedback from the interpreter and must be accompanied by an
open-mindedness and respect on the part of the teacher of the deaf for the skills, and responsihilities, and demands
placed on the educationa interpreter. Interpreters can provide essentia information to the teacher of the deaf
without violating the code of ethics because the interpreter is with the student throughout the school day. They
may provide input on the student's use of language skills, strengths, and weaknesses. At a secondary leve, the
input from the interpreter should be less because the student should be more cgpable of communicating his or her
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own needs. Because contact between the interpreter and teacher of the deaf is 0 essential to the student's
success within the regular education environment, consultations between them should be routinely scheduled within
the school day.

Educational Interpreter and the Notetaker

The educationd interpreter may not be the only support service provider in the regular classroom on adaily basis.
Notetakers are provided to record class materia for some desf or hard of hearing students. A student who is
attending to the interpreter, to the teacher for speech-reading clues, and watching the blackboard or overhead
display, will not be able to take notes. 1n addition to taking notes, the notetaker provides awritten context of the
classroom and content areas. The presence of two adultsin the classroom in addition to the teacher may draw
unwanted attention to the deaf or hard of hearing student. It isimportant to diminish the potentid for confusion,
digtractions, and anxiety by careful planning and explanation. In the many situations where this has occurred, it
becomes the norm, and is usudly readily accepted by al parties. Another suggestion for notetaking isto usea
hearing student in the class, using NCR or another type of carbon paper, asthe notetaker. Thiswould diminate
the need for another adult in the classroom and diminish additiond distractions.

Educational Interpreter and the Parent

Parents may request information about the student from the interpreter. The interpreter should refer dl matters
concerning academic or vocationd progress, overdl student performance, placement, and support servicesto the
Teacher of Record. At the parents request the interpreter may attend the case conference in order to
communicate the benefits or effectiveness of the interpreting service provided.

Educational Interpreter and the Deaf or Hard of Hearing Student

The student and the interpreter may be expected to establish a close relationship because they are together
everyday in many different Stuations. An overly dependent relationship may develop, when the student beginsto
rely on the interpreter for the emotiona support and understanding that might better be provided by that student's
peers. When this occurs, the interpreter should ask for guidance from the school counsdlors and other saff to
develop dtrategies for enhancing student independence and sdlf-confidence. When the student has concerns
regarding the support services provided, including interpreting, it isimportant that he or she has aforum where
these issues may be aired. In Stuations where the interpreter must be present as a participant, it is essentid that the
digtrict provide an interpreter not involved within the program to facilitate communication. Students, especidly in
the dementary grades, do not necessarily know how to use the interpreter effectively. They must learn proper use
of al support services including the educationd interpreter. The teacher of the deaf, educationa interpreters, or
members of the student's educationa support team could work with the student in understanding the interpreter's
role. Such learning is an ongoing process as the sudent matures and interpreting Situations become more involved
(eg., inalaboratory or driver education Situations). Included in this instruction should be the training on the
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philosophy and Strategies of self-advocacy. Students should exit the public school with an understanding of the
role of the educationd interpreter at elementary, secondary, and postsecondary level. They should also be
educated in grategies for dealing with an interpreter who lacks sufficient skill and knowledge needed for the
circumstances.

Educational Interpreter and the Building Principal / Administrator

The adminigrator of the building is an important person on the educationd team. The building principd's titude
toward the interpreter will influence the way the rest of the staff will percelve and interact with the interpreter.
Routine incluson of the interpreter in staff meetings and activities will st a pogtive tone and will greetly enhance
the interpreter's ability to perform his or her respongbilities. The administrator can aso ensure that the interpreter
has sufficient time to prepare for and rest from interpreting and thereby avoid repetitive motion injury, which
diminishes the qudity of interpretation due to menta and physical fatigue. The interpreter should be able to work
flexibly with adminigtration on matters related to scheduling and roles and respongbilities. A word of caution
needs to be expressed regarding the role of the educationd interpreter on the educationa team. Becausethe
interpreter is often the person in the school with the specia knowledge about deafness, he or she may be cdled
upon as aresource in thisfield. However, the interpreter is ethically obligated to be aware of his or her limitations
and be able to identify other resources, where appropriate.

Non-interpreting Responsibilities

The educationd interpreter may perform anumber of other educationa tasks, depending on the number of
sudents and the interpreter's skills and background. Such duties are the responsibility of the individua school
digtrict to specify in ajob description and for the interpreter to accept or negotiate when hired. Typica non-
interpreting duties are identified and explained as stated below:

Tutoring

Interpreters may be asked to tutor under the supervision of the regular classroom teacher of the teacher of the
deef. Since interpreters mugt, by definition, be able to communicate well with the student, tutoring and reviewing
assgnments may be an gppropriate job responsbility. However, it must be clear that other responsbilities must be
curtailed when the need arises for interpreting. The subject areain which interpreters are expected to tutor should
be one with they are familiar. Interpreters should aso receive ongoing in-service training in ingructiona drategies
to be used during tutoring sessons as well as have time during the school day to consult with the classroom teacher
on aspects of course content, which need to be clarified so they may be appropriately interpreted. Itis
recommended that educationd interpreters who tutor should receive ingtruction in behavior management
techniques before beginning tutoring. This skill isimportant in order to know how to keep students focused and on
task.
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Teaching Sgn Language

Forma coursesin American Sign Language (ASL) should be taught by individuas prepared to provide ingtruction
iINnASL. Interpreter preparation programs seldom cover in-depth training in the ingtruction of sgn language and
interpreters are not ordinarily prepared to teach formd linguigtically oriented classesin sign language. For these
reasons, educationd interpreters should not routingly be used as teachers of ASL.

Providing General Classroom Assistance

Classroom management is the responsbility of the teacher. Interpreters may, when interpreting is not needed,
provide other kinds of assistance to the classroom teacher, especidly in the dementary grades. There must be,
however, a good understanding of the level and kind of assistance the interpreter can contribute to the classroom
environment without interfering with the primary duty of interpreting.

Educational Planning

The interpreter, teacher, and other individuasinvolved in the student's educationd program need to consult
regularly (perhaps daily) about lesson plans, upcoming activities, tests, new vocabulary, etc. Time should be s&t-
asdefor the interpreter to review materias, become oriented to the upcoming curriculum content, and to anticipate
ggnsthat will be usad for new materid. This planning time will provide the educationd interpreter with the
opportunity to prepare for the interpretation session and to research the appropriate use of asign, as needed.
Generdly, educaiond planning will improve the qudity of interpreting.

Ethical Considerations add COE guidelines for educational interpreters

By far the mgority of interpreting for desf and hard of hearing personsis done in educationd settings. The Indiana
Interpreter Code of Ethics was gpproved by the Board of Interpreter Standards (B1S), to set a standard of ethical
behavior and to guard againgt the potentia for abuse of interpreter-client relationships, especidly in regardsto
confidentidity. Of dl the tenets detailed in the Indiana Interpreter Code of Ethics, the one amed at preserving
confidentidity in the interpreter-client relationship has proven the most problematic in educationa settings. A dtrict
goplication of the Indiana Interpreter Code of Ethics designed for adults, in community settings, would prevent the
educationd interpreter from discussing anything about the content of interpreting with any person.

Dedf and Hard of Hearing Services interprets this tenant in the educationd setting to mean that the educational
interpreter may share information regarding the interpreting work with the educationa team when it is pertinent to
the educationd development of the student. The interpreter should work to protect the confidentiaity of the
interpreted information. This, however does not extend to the parents of the child or others not directly involved in
the education of the student. Educationd interpreters should direct dl  questions regarding the student to the
teacher or the student, and not answer such questions on behaf of the sudent. Some ditricts have adapted the

14



Code of Ethicsto educationd settings so that it still provides useful guideines for ethica behavior, but incorporates
the principle of discussing student needs and performance with the educationa team or as dictated by policies and
procedures within the district and school building. Any school may choose to adapt the Code of Ethicsto clarify
the educationd interpreter's role within the educationd setting. In any case, the educationd interpreter would need
to maintain a professond attitude and adhere to the policies and practices established within the schoal for its
entire staff in promoting the safety and welfare of students within the school. The overarching postion of DHHS is
that the educationd interpreter must keep information confidentia within the policies and practices established for
that school.

Roles and Responsibilities of the School
Providing Meaningful Accessto Parents

Schools are responsible for providing both students and parents meaningful access to certain aspects of the
education process. For students and/or parents who are deef or hard of hearing, an interpreter often provides
meaningful access. Parents who are deef or hard of hearing dso have the right to meaningful accessto certain
school sponsored activities outside the purview of specia education. These activitiesinclude school-initiated
conferences pertaining to the academic and /or disciplinary aspects of their child's education.

In preparing to meet the needs of parents who are deaf, boards of education should adopt apolicy. Itis
recommended that such a policy include:

(1) Notification to parents who are deef or hard of hearing of the availability of interpreting services and the
timelines in which requests must be made for interpreters;

2 Methods of arranging for interpreters,
3 Notification to appropriate school personnd;

(4) Provison to ensure the availahility of sgn language interpretersto eigible parents when didtrict students
attend out of digtrict schools or programs; and

(5 Examplesof what condtitute reasonable accommodations, in the event an interpreter cannot be located;
such accommodations may include the use of written communication, transcripts, notetakers, and technology.

Hiring and Supervision

Because of the low incidence nature of deafness, a school district may not have the knowledge about deafness and
interpreting. Therefore, when a student who is deaf or hard of hearing enters the school system for the first time
the school may need guidance from outside sources, such as DHHS or the assessment center at the Indiana
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School for the Deaf to assist the school to assess the communi cation needs of the student and to judge the
credentials of a candidate for an interpreting position. The interpreting skills of the educationd interpreter should
be drictly evauated to make sure he or sheis qudified for the postion. Not every interpreter is qudified for the
specidized role of an educationd interpreter. Proven experience, state credentials, and education are important
factors when selecting a qudified educationd interpreter.

Job Descriptions

A written job description is of mgor importance to both the educationa interpreter and the employing school or
school system, and should be shared with dl staff that will be involved with the degf or hard of hearing student.

Job descriptions may vary according to specific needs of the individua school digtrict and should be developed by
locd school administrators to meet loca needs and specifications. The duties of an educationd interpreter ina
digtrict with one student may be different than those in another didtrict that has numerous desf or hard- of hearing
sudents. Further, duties at different educationd levels should be differentiated. Reflecting the principle of
gradually leading a student toward more responsibility for hisher own education, the range of duties and breadth of
respongbilities of an educationd interpreter for dementary school deaf and hard of hearing students would tend to
be more comprehensive than a the college level, where the interpreter logicaly would fit more closely with the
community interpreter mode, (i.e., providing interpreting services only).

Although specific duties will vary depending on the factors noted above, in generd, educationd interpreters should
be able to function in, at leadt, the following Situations: classroom; student/teacher meetings or other meetings
involving the student and other school personne; extracurricular activities, parent conferences, supported work
gtuations; and tutoring.

Minimdly, each job description should include the title (Educationd Interpreter is recommended), qualifications,
responghilities, hours of work, and reference to the immediate supervisor. (A generic job description for an
Educationa Interpreter isincluded in Appendix A.) Specific reference should aso be made to languages and /or
codesto be used in the school setting. I a specific communication methodology is encouraged or required by the
school digtrict, it should be clearly stated and defined.

Non-classroom interpreting duties (field trips, school assemblies, counseling), if any, should be specified. The
gpecific communication needs of the student should be considered when hiring an interpreter to work with a
particular student or in selecting which interpreter on staff would be appropriate to provide the interpretation.

Consultation with those experienced in the use and provision of interpreting services, (e.g., educationa interpreters,
consumers, and interpreting service administrators) is recommended in the development of the job description.

Supervision and Evaluation
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An individua should be designated to be responsible for supervising educationd interpreters. Personnd readily
available within the school didtrict can evaluate the non-interpreting aspects of fulfilling the job description such as
tutoring and team input. Often a school district does not have the capatiility to evauate interpreting skills. To
evauate the interpreting aspect of the job, it is recommended that the services of an interpreter educator or a
credentided interpreter with evauation skills and experience be secured on a periodic basis (annualy or
biennually) to observe the educationd interpreter, assess skills, and recommend professiona devel opment.

Working Conditions

The educationd interpreter should be entitled to the same conditions of employment as other personne employed
by thedidrict. Given therisk of injury posed by the repetitive motion common in manua interpretation, and the
mental processing demands of interpreting, thoughtful consideration must be given to the daily number of hours of
interpreting, and an appropriate interva for bresks from interpreting should be provided.

Salary and Benefits

Some didtricts use civil service dasdfications for hiring their interpreters. Others design ajob title exclusively for
interpreters. Still, others hire interpreters as teacher's assstants. It is recommended that the interpreter should be
hired as an interpreter, and given the title, Educationa Interpreter. Thiswill more clearly define the specific roles
and functions of the interpreter. 1t is aso recommended that pay and benefits should commensurate with that of
other professionas with smilar educationa backgrounds and specidized kills.

Skillsand Preparation of the Educational Interpreter

In addition to interpreting or tranditerating skills, afully qualified educationd interpreter should have the
interpersond skills to work effectively and congenidly with staff and students within the school system; and a
comprehensive, general knowledge of academic subjects and current events, educational processes and
organization, principles and practices of specid education, and aspects and issues of deaf and hard of hearing
sudents and adults. It is aso recommended that the educationa interpreter be associated with the Regisiry of
Interpreters for the Deaf and its Sate chapter, the Indiana Chapter of Registry of Interpreters for the Deaf. These
professona associations asss in disseminating information to interpreters regarding training opportunities and
generd matters regarding the professon of interpreting/tranditerating.

Inter personal Skills
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The educationd interpreter must work cooperatively and effectively with al other members of the educationa team
who impact on the educationd experiences of the deaf or hard of hearing child. The qudlity of this interaction can
impact on the effectiveness of the interpreter as a member of the educationa team and can influence the attitudes of
professiona personnel as well as students toward a positive and active acceptance of a student who is deaf or

hard of hearing in the classroom. Interpreters must be able to demondtrate in a nonthreatening manner the nature
of their expertise and knowledge about deafness and how that may be applied to support the teacher, the sudent
who is deaf or hard of hearing, and the other students in the educationd setting. Interpreters should show initiative
in helping others understand how interpreters may be used most effectively. The traits of friendliness, courtesy,

and respect for the knowledge and abilities of dl in the environment, including sudents, are vitd. Some of these
skills are often learned in the norma course of human development, but understanding one's role as a member of
an educeationd team would probably have to be learned in a specid class on educationd interpreting and be
continuoudy refined through practice.

General Knowledge

The educationd interpreter is caled upon to interpret awide variety of academic and vocationd subjects. This
requires general knowledge in a broad range of content areas, including knowledge from the humanities, the
sciences, and the arts. Therefore, the preparation of an educationd interpreter should contain the broad spectrum
of studies often collectively referred to as, "generd sudies.”

Soecialized Knowledge

In addition, specidized knowledge about deafnessis critica. This should include knowledge and understanding of
the etiology of hearing loss, communications, educationa and sociologica impact of deafness; use of assgtive
listening and communication devices, the deaf community and it's culture; political and socid organizations of, by
and for deaf and hard of hearing persons; principles and techniques of educationa and other kinds of interpreting;
and culturd and interculturd communication.

Knowledge of History, Principles, and Practice of Education

In order to function effectively in an educationd system, a general knowledge of the development and operation of
that system isimportant. An educationa interpreter needs to understand the operation of school systemsto be
able to communicate effectively with other personnd within the system. Likewise, knowledge of the principles of
education will assig the interpreter in the shared task of providing an gppropriate educationa experience.
Moreover, a knowledge of history, philosophy, practices, and methodology in education of deaf persons, within
the context of gpecid education is necessary.

Preparation in this area should include: Child development and the impact of deafness on the devel opmental
processin deaf and hard of hearing children; overview of education and knowledge of trendsin education at al
levels, overview of the history and philosophy of education of deaf persons, and the role therein of communications
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methodol ogies and establishment and maintenance of a Deaf community; the position of the education of the desf
within the larger category of specia education and vocationd rehabilitation; nationd and State laws and regulations
centraly effecting the education of disabled students; the history, purpose and function of the Registry of
Interpreters for the Deaf, and issues and research dedling with the field of interpreting in genera, and that of
interpreting for deaf people in particular.
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APPENDIX A

Sample Job Description-Educational Interpreter

This generic job description may be suitable as a genera guide for grades K-1 2, but will need to be adapted
for grade level and local Studtions.

General Description

The educationd interpreter's primary function isto facilitate communication among deaf and hard of hearing
students and their hearing peers, teachers, and other personnd involved in a student's education through the act of
interpretation and tranditeration. Other educationally related duties may be performed as gppropriate when the
interpreter is not required to do interpreting.

Responsibilities
Provide interpreting or tranditerating using for deaf and hard of hearing studentsin

maingtream classes. (School corporations should sdlect one or more of the following: American Sign
Language, Manually Coded English, ora tranditerating, Cued Speech, or SEE 11.)

* Participate in meetings with other members of the educationd team dealing with the development and
review of the Individuaized Education Plan (IEP) and progress in the classroom, as related to ability to
process information.

* Provide interpreting for Situations that are part of the educationa program that occur outside of the
school environment.

* Provide interpreting for extracurricular activities and parent meetings as necessary.
* Assg the Teacher of Record in providing orientation to interpreting for hearing students and staff.

*  Other duties as determined with supervisor.

Qualifications

Indiana Interpreter Certificate for Educationa Interpreting.
Bachelor's degree preferred.
Completion of an interpreter preparation program or equivaent experience required.
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Ability to interpret or tranditerate.
Certification by a nationdly recognised interpreting body desired. (where gpplicable).
APPENDIX B

TITLE 460 DIVISION OF DISABILITY, AGING, AND REHABILITATIVE SERVICES
Final Rule

L SA Document # 01-334 (F)

460 |AC 2-5
Rule5. Interpreter Standardsfor the Deaf and Hard of Hearing in Educational Settings

460 |AC 2-5-1 Scope

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 1. (@) Thisruleisto establishes state certification standards for behavior, competency, and proficiency in
interpretation, transliteration, and oral trangliteration in a public or private primary or secondary school setting.

(b) Thisrule appliesto aperson who:
(1) appliesfor state certification
(2) worksinapublic or private school in grades preschool through secondary school in Indianawith a Deaf or hard of
hearing student, and
(3) ishired asan interpreter or trandliterator.

Thisincludes any interpreter/transliterator who uses American Sign Language, or who uses any code or method of
communication used by Deaf or hard of hearing studentsincluding but not limited to Cued Speech, Signed English,
Signing Exact English, Seeing Essential English, Conceptually Accurate Signed English (CASE), or oral methods of
communication.
(c) Thisrule does not apply to certified teachers with endorsement to teach Deaf children unlessthe person is hired by a
public or private school to work as an interpreter/trandliterator. (Division of Disability, Aging and Rehabilitative Services; 460
IAC 2-5-1)
460 1AC 2-5-2 Definitions

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 2. (a) The definitions and acronyms in this section apply throughout thisrule.
(b) “ASL” means American Sign Language

(c) “BIS" meansboard of interpreter standards.
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(d) “CEU”" means continuing education unit.

(e) “Code of Ethics” means the rules of professional behavior for interpreters and transliterators approved by the
Board of Interpreter Standards.

(f) “Cued Speech” means a system for visual representation of spoken language using eight handshapes and four
hand locations near the face to supplement speech.

(9) “DDARS’ meansthedivision of disability, aging and rehabilitative services.

(h) “Deaf or Hard of Hearing Person” means the persons for and between whom the interpreter is facilitating
communication, and includes both hearing and deaf consumers.

(i) “DHHS’ means deaf and hard of hearing services.
() “EIPA” meansEducational Interpreter Performance Assessment.

(k) “Educational Interpreter” is person who is able to perform conventional interpreting or transliterating, together with
required skills for working in the educational setting.

() “Hard of hearing” refersto persons who have mild to moderate hearing loss.
(M) “Hearing impaired” means an educational label that is used to refer to all deaf and hard of hearing students.

(n) “Individualized Education Program (IEP)” means a document developed by a case conference committee which
identifies educational goals and objectives needed to appropriately address the educational needs of a student with adisability.

(0) “Interpreter” meansto interpreters, transliterators and oral trangliterators and includes any person who works with a
Deaf or hard of hearing child or otherwise hearing impaired student to facilitate communication by rendering the complete
message for the student and others because they do not share the same language and culture.

(p) “Interpreting “ means the process of conveying a message from one language into another.

(9) “Manually Coded English” means a sighed message that attempts to convey the meaning of the English speaker
while maintaining the English form and word order.

() “NAD” means National Association of the Deaf.

(s) “New interpreter” means an interpreter who has no proof of work as an interpreter in a school setting.

(t) “Oral Trangliteration” means the process of understanding the speech and/or mouth movements of Deaf, hard of
hearing, or otherwise hearing impaired persons and repeating the message in spoken English and includes the process of
paraphrasing/ transliterating a message spoken in English to a more visible form with natural lip movements so a deaf or hard of
hearing person can read the lips of the oral transliterator.

(u) “RID" means Registry of Interpreters for the Deaf.

(v) “SEEII" means Signing Exact English 11.

(w) “Setting” means the context within which an interpreting assignment takes place.
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() “Signed English” means a system devised as a semantic representation of English where ASL signs are used in
English word order with fourteen sign makers being added to represent a portion of theinflectional system of English.

(y) “TECUnit" means Testing, Evaluation and Certification Unit, Inc., an organization that certifies Cued Speech
Trangliterators.

(2) “Transliteration” refersto the process of conveying information from a spoken English message to an invented code
that issigned or vice versa. (Division of Disability, Aging and Rehabilitative Services; 460 |IAC 2-5-2)

460 IAC 2-5-3 Registration requirements

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 3. In order to receive state certification as an interpreter, working interpreters/transliterators in Indiana must be
registered with Deaf and Hard of Hearing Services (DHHS) in the manner prescribed by DHHS. DHHS is the agency responsible
for standards related to sign language interpreters in Indiana and has been designated as the agency to make the determination
that an interpreter can be certified to interpret in an educational setting. (Division of Disability, Aging and Rehabilitative
Services; 460 |AC 2-5-3)

460 1AC 2-5-4 Certificate

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 4. After being certified by the state, an interpreter shall be issued a certificate signed by the DHHS Deputy Director
and DDARS Director evidencing such certification. An interpreter shall also be issued an identification card signed by the DHHS
Deputy Director and DDARS Director, a copy of which the interpreter shall present when requested as proof of certification.
(Division of Disability, Aging and Rehabilitative Services; 460 | AC 2-5-4)

460 IAC 2-5-5 Certificate requirementsfor new interpreters and trandliterators

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 5. (@) In addition to any other requirements that a school district or school corporation establishes, to receive state
certification as an interpreter, a person who interprets/ transliteratesin a public or private school in Indianaworking with a Deaf
or hard of hearing student is required to have the appropriate national certification or performance assessment score listed in
subsection (b). This section appliesto all new interpreters and trangliterators after July 1, 2010.

(b) Thefive types of certificates and corresponding requirements include:

(1) American Sign Language: Hold the RID Certificate of Interpretation (Cl) or the
NAD Level 1V or V for educational situations requiring an ASL/English
interpreter.
(2) Manualy Coded English (MCE): Hold the RID Certificate of Trandliteration (CT) for
(unspecified MCE) educational situations requiring trandliteration.
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(3) Ora Tranditeration: Hold the RID Ora Trandliteration Certificate (OTC) for
educational situations requiring an ora transliterator. This certificate
requires a special written and performance exam.

(4) Cued Speech: Hold certification from TECUnit and pass the RID
written generalist test for educational situations requiring
acued speech transliterator.

(5) Signing Exact English (SEE-I1): Pass the Educational Interpreter Performance Assessment (EIPA)
instrument specific to SEE-II at level 3.5 and passthe RID written generalist
test. These are the requirements for educational situations needing a SEE-
[l trangliterator.

(c) Interpreters or transliterators holding applicable national certifications must maintain these certificationsin good standing in
order to maintain their certification by the state, including fulfilling continuing education requirements.

(d) An interpreter or trangliterator certified by the state shall renew such certification every two (2) years in the manner
prescribed by DHHS. (Division of Disability, Aging and Rehabilitative Services; 460 |AC 2-5-5)
460 1AC 2-5-6 Certificate requirements for practicing interpreters and trandliterators

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 6. (a) Toreceive state certification as an interpreter or transliterator, an individual who has documentation proving paid
work as an educational interpreter prior to July 1, 2010, shall meet the following criteria:

(1) Beginning July 1, 2002, each year, the interpreter or transliterator must earn annually one (1) CEU of skill
development in the type of interpreting or transliterating that correspondsto the certificate held by the interpreter.

(2) Beginning July 1, 2002, each year, the interpreter or transliterator must earn annually one (1) CEU from one of the
following seven content areas:

(A) Deaf Culture and History;

(B) Language Development and Acquisition in Children;
(C) Child Development;

(D) Foundationsin Interpreting Theory and Practice;

(B) Code of Ethicsfor Educational Interpreters;

(F) Principlesand Practices of Special Education; or

(G) Audiological Issuesfor Students and Adults.

(b) Aninterpreter or transliterator certified by the state shall renew such certification every two (2) years in the manner
prescribed by DHHS.

(c) Any newly hired interpreter or transliterator after July 1, 2010 cannot use this section in later years to qualify.
(Division of Disability, Aging and Rehabilitative Services; 460 | AC 2-5-6)
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460 IAC 2-5-7 Limited certification requirements for graduates of interpreter training programs

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 7. (@) In order to receive limited state certification as an interpreter or transliterator, an individual who has adegreein Sign
Language Interpreting from an accredited institution after July 1, 2010 may meet each of the following criteriato hold alimited
certificate:
(1) When granted the limited certificate, the interpreter/transliterator must annually earn one (1) CEU of skill
development in the type of interpreting/transliterating that corresponds to the limited certificate held by the
interpreter/transliterator.

(20 When granted the limited certificate, the interpreter/transliterator must annually earn one (1) CEU from one of the
following seven content areas:

(A) Deaf Culture and History;
(B) Language Development and Acquisition in Children;
(C) Child Development;
(D) Foundationsin Interpreting Theory and Practice;
(B) Code of Ethicsfor Educational Interpreters;
(F) Principlesand Practices of Special Education; or
(G) Audiological Issuesfor Students and Adults.
(3) Theinterpreter or transliterator must apply for and pass the RID written generalist test for the limited certificate.

(b) Theinterpreter or transliterator can renew the limited state certificate each year for up to five yearsin the manner
prescribed by DHHS.

(c) A person may use this section for only thefirst five (5) yearsimmediately following graduation from an accredited
sign language interpreter preparation program. There shall be no renewals or extensions of this section. (Division of Disability,
Aging and Rehabilitative Services; 460 |AC 2-5-7)

460 IAC 2-5-8 Interpreter code of ethics

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 8. (a) To maintain state certification as an interpreter or transliterator, an individual must follow the ethical standards taken
from the RID Code of Ethics.

(1) Interpretersand transliterators shall keep all assignment-related information strictly confidential.
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(2) Interpretersand transliterators shall render the message faithfully, always conveying the content and spirit
of the speaker, using language most readily understood by the person(s) whom they serve.

(3) Interpretersand transliterators shall not counsel, advise, or interject personal opinions.

(4) Interpretersand transliterators shall accept assignments using discretion with regard to skill, setting, and
the consumers involved.

(5) Interpretersand transliterators shall request compensation for servicesin aprofessional and judicious
manner.

(6) Interpretersand trangliterators shall function in amanner appropriate to the situation.

(7) Interpreters and transliterators shall striveto further knowledge and skills through participationin
workshops, professional meetings, interaction with professional colleagues and reading of current
literaturein the field.

(8) Interpretersand transliterators shall strive to maintain high professional standardsin compliance with the
Code of Ethics.

(b) Questions by consumers, interpreters, and transliterators relating to interpreting these ethical standardsin an educational
setting can be answered by contacting DHHS. (Division of Disability, Aging and Rehabilitative Services; 460 |AC 2-5-8)

460 1AC 2-5-9 Grievances

Authority: IC 12-8-8-4; IC 12-9-2-3; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 9. The grievance committee created under 460 IAC 2-3-13 shall have jurisdiction over grievances arising out of this
rule, and any grievances shall be referred to that committee. All grievance procedures, actions, enforcement, discipline and
appeals shall be handled according to the provisions of 460 |AC 2-3-15 through 460 IAC 2-3-20. (Division of Disability, Aging
and Rehabilitative Services; 460 |AC 2-5-9)

Rule 3. Interpreter Standardsfor the Deaf and Hard of Hearing
(Grievance committee sections)

460 | AC 2-3-13 Grievances, grievance committee; composition; term
Authority: 1C 12-12-7-5
Affected: IC 12-12-7

Sec. 13. () DHHS shall create a grievance committee, of which the DHHS deputy director shall be the chair, consisting
of aminimum of five (5) other members, which must consist of at |east the following:
(1) At least two (2) members who:
(A) are deaf or hard of hearing; and
(B) have experience using interpreters.
(2) Two (2) members must hold either NAD or RID certification.
(3) One (1) member may be a professional other than an interpreter but must be knowledgeable of the interpreter
standards set forth in thisrule.
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(b) The term of grievance committee members shall be three (3) years. However, the initial committee will have three (3)
members to be determined by the committee who shall serve two (2) years and the remaining members shall serve three (3) years.
After the initial term of each appointment, all members shall be appointed for a term of three (3) years and may be appointed for
one (1) additional term. If a member of the committee resigns, dies, or is removed, the new appointee shall serve the remainder of
the unexpired term. Committee members shall not be eligible for reappointment for at least one (1) year after serving two (2)
consecutive terms.

(c) DHHS shall seek training in negotiation and mediation for the committee members. (Division of Disability, Aging,
and Rehabilitative Services; 460 |AC 2-3-13; filed Jul 21, 2000, 10:01 a.m.: 23 IR 3087)

460 |AC 2-3-14 Grievances; jurisdiction of grievance committee
Authority: 1C 12-12-7-5
Affected: IC 12-12-7

Sec. 14. Thejurisdiction of the grievance committee referred to in this rule extends to interpreters certified and working in
Indiana. (Division of Disability, Aging, and Rehabilitative Services; 460 |AC 2-3-14; filed Jul 21, 2000, 10:01 a.m.: 23 IR
3087)

460 IAC 2-3-15 Grievances; procedures; complaint and response
Authority: IC 4-21.5-3-34; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 15. (a) A complaint may be filed by either of the following:

(1) Any person utilizing interpreting services.

(2) Any person clearly demonstrating adirect or personal interest in the occurrence specified in the complaint.

(b) The complaint must be in writing and filed with the grievance committee referred to in section 13 of thisrule.

(c) The complaint must include the following:

(1) The name, address, and phone number of each person against whom charges are being filed.

(2) The date and location of the alleged violation.

(3) The specific action or actions in question making reference to a portion or portions of this rule alleged to have been

violated.

(d) The complaint may be filed any time up to ninety (90) days after the date of the alleged violation or date of discovery
by the complainant of the alleged violation.

(e) If a matter of extreme urgency should arise requiring immediate review by the grievance committee, the aggrieved
party must attach to the complaint arequest in writing for immediate review and the specific reasons for the urgency.

(f) Within thirty (30) days of receiving the complaint, each person against whom charges are made may file aresponse to
the allegations against him or her.

(9) The response shall address, either by admitting, denying, or further explaining, each relevant aspect of each
allegation stated in the complaint.

(h) The response must be sent to the grievance committee with a copy to the person who filed the complaint. (Division
of Disability, Aging, and Rehabilitative Services; 460 IAC 2-3-15; filed Jul 21, 2000, 10:01 a.m.: 23 IR 3088)

460 |AC 2-3-16 Grievances;, committee action
Authority: IC 4-21.5-3-34; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 16. (a) After a complaint has been received and a response has been filed or the thirty (30) day period has el apsed
for filing a response, the DHHS deputy director as grievance committee chairperson shall review the documents and make an
initial decision on the merits of the pleadings.

(b) If the DHHS deputy director finds that no violation of this rule occurred and no cause of action exists, the complaint
shall be dismissed and all parties notified in writing.

(c) Upon dismissal of the complaint, the complainant may request a hearing by the full grievance committee within thirty
(30) days of dismissal.
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(d) If the DHHS deputy director determines that an investigation is warranted, the formal charges and grounds upon
which they are based shall be set forth in writing and sent to the grievance committee and all partiesinvolved, and the grievance
committee may hold a hearing pursuant to section 17 of this rule. (Division of Disability, Aging, and Rehabilitative Services;
460 |AC 2-3-16; filed Jul 21, 2000, 10:01 a.m.: 23 IR 3088)

460 |AC 2-3-17 Grievances; hearing procedure
Authority: IC 4-21.5-3-34; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 17. (a) The complainant and respondent, whether or not participating in person, may be advised and represented at
the party’s own expense by counsel or, unless prohibited by law, by another representative. Representatives may participate in
all proceedings.

(b) Any party may present any affidavits, documents, or other written evidence as to any relevant aspect of a charge or
defense asserted.

(c) Any party may present witnesses to give testimony asto any relevant aspect of the charge or defense asserted.

(d) The grievance hearing shall meet at alocation most convenient to all partiesinvolved.

(e) All partiesinvolved shall be given at |east two (2) weeks' notice of the scheduled hearing date, time, and location.

(f) The complainant and the respondent shall bear their own costs and expenses in connection with the grievance
process. (Division of Disability, Aging, and Rehabilitative Services; 460 IAC 2-3-17; filed Jul 21, 2000, 10:01 a.m.: 23 IR
3088)

460 | AC 2-3-18 Grievances, decision of grievance committee; recommendation
Authority: 1C 4-21.5-3-34; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 18. () The grievance committee shall carefully review all documents and evidence presented.

(b) Committee members other than the DHHS deputy director may vote on the grievance. The committee’ s decision shall
require amajority vote. If there is no majority following the vote of the committee members, the DHHS deputy director shall cast a
vote to determine the majority.

(c) The committee’'s decision on the charges shall become a written recommendation to the DHHS deputy director and
shall identify in detail the charges, the evidence used in reaching a decision, and the relevant standard for ethical behavior
citation.

(d) The DHHS deputy director shall review the committee’ s recommendation and either adopt it, modify it, or dissolveit.
The DHHS deputy director may remand the matter, with or without instructions, to the grievance committee for further
proceedings.

(e) The DHHS deputy director shall issue a final decision on the grievance. One (1) copy shall be kept for the
committee’s records, and a copy shall be given to each party. If copies are mailed, they must be sent via certified mail, return
receipt requested. (Division of Disability, Aging, and Rehabilitative Services; 460 IAC 2-3-18; filed Jul 21, 2000, 10:01 a.m.:
23 1R 3088)

460 | AC 2-3-19 Grievances, enforcement; disciplinary actions
Authority: IC 4-21.5-3-34; IC 12-12-7-5
Affected: IC 12-12-7

Sec. 19. (a) When the standards of ethical behavior set forth in this rule are found by the grievance committee to have
been violated, the committee may recommend to the DHHS deputy director that disciplinary action be taken against an interpreter
based upon the severity of theinterpreter’ s misconduct.

(b) The available disciplinary actions that the DHHS deputy director may take include the following:

(1) Verba warning, which isan oral reprimand given by the DHHS deputy director.

(2) Written reprimand, which is awritten notification of unsatisfactory performance.

(3) Probation, which is a trial period of a length of time specified by the DHHS deputy director during which the

interpreter isrequired to fulfill a set of conditions or to improve work performance or on-the-job behavior.
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(4) Suspension or revocation, which is suspension or revocation of Indiana interpreter certification and referral to the
grievance committee of the national organization, either RID or NAD, whose certification is held.
(Division of Disability, Aging, and Rehabilitative Services; 460 | AC 2-3-19; filed Jul 21, 2000, 10:01 a.m.: 23 IR 3089)

460 |AC 2-3-20 Grievances, appeals
Authority: 1C 12-12-7-5
Affected: IC 4-21.5; IC 12-12-7

Sec. 20. An interpreter who has received disciplinary action from the DHHS deputy director may request a
reconsideration of the decision to the director of DDARS. The director of DDARS shall provide a response to the request within
fifteen (15) days of the date the request is received, including a notice of the right to appeal the decision. An interpreter that is
dissatisfied with the decision on reconsideration may appeal the decision. The appeal shall be conducted in accordance with IC
4-21.5. (Division of Disability, Aging, and Rehabilitative Services; 460 | AC 2-3-20; filed Jul 21, 2000, 10:01 a.m.: 23 IR 3089)
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